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YSGOL UWCHRADD Y DRENEWYDD 
NEWTOWN HIGH SCHOOL 

 
DISABILITY EQUALITY SCHEME  

 
The Disability Equality Duty  

 
 
Background and Overview 
 
The DDA 2005 brought in a duty on all public authorities to promote disability equality. 
 
The disability equality duty includes two main elements: 
· a General Duty and 
 
· a Specific Duty. 
 
Both apply to all publicly-funded schools. 
 
Responsibility for the Duty lies with: 
 
· the governing body of a primary school or secondary school; 
 
· the governing body of a community special school or a foundation special school; 
 
· the local authority with respect to PRUs that it runs. 
 
The disability equality duty builds on schools’ duties under Parts 2, 3 and 4 of the DDA. 
 
 

The General Duty 
 
The duty requires schools, when carrying out their functions, to have due regard to the need to: 
 
· promote equality of opportunity between disabled people and other people; 
 
· eliminate discrimination that is unlawful under the Disability Discrimination Act; 
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· eliminate harassment of disabled people that is related to their disability; 
 
· promote positive attitudes towards disabled people; 
 
· encourage participation by disabled people in public life; 
 
· take steps to meet disabled people’s needs, even if this requires more favourable treatment. 
 
The duty applies across schools’ duties: 
 
· to disabled pupils; 
 
· to disabled staff; 
 
· to disabled parents and carers and other users of the schools. 
 
The General Duty applies to all schools from 4 December 2006. 
 
 
The Role of the Governing Body 
See also: 
The General Duty 
 
Duties under Part 5A of the DDA require the GOVERNING BODY  to: 
· promote equality of opportunity for disabled people; pupils, staff, parents, carers and other people who use the school or may wish to 
· prepare and publish a disability equality scheme to show how they will meet these duties. 
· increase the extent to which disabled pupils can take advantage of education and associated services; 
· improve the delivery to disabled pupils of information which is provided in writing for pupils who are not disabled. 
 
The Role of the School 
See also: 
The General Duty 
 
It requires SCHOOLS when carrying out their functions, to have due regard to the need to: 
· promote equality of opportunity between disabled people and other people; 
· eliminate discrimination that is unlawful under the Disability Discrimination Act; 
· eliminate harassment of disabled people that is related to their disability; 
· promote positive attitudes towards disabled people; 
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· encourage participation by disabled people in public life; 
· take steps to meet disabled people’s needs, even if this requires more favourable treatment. 
 
Summary of SCHOOLS’ duties under the DDA 
The DDA applies to schools in a range of different ways. In particular it applies to three main school functions: 
 
A · to the school in its main function of providing education to pupils; 
B · to the school as an employer; 
C · to the school as a provider of services to parents and carers and the wider public. 
 
 
A 
SCHOOLS’ duties towards their Pupils and Prospective Pupils 
Part 4 of the DDA says that it is unlawful for schools to discriminate against disabled pupils and prospective pupils. A school discriminates if: 
· it treats a disabled pupil or prospective pupil less favourably than another for a reason related to their disability and without justification ( 
the ‘less favourable treatment duty’); 
· it fails, without justification, to take reasonable steps to avoid placing disabled pupils at a substantial disadvantage ( the ‘reasonable 
adjustments duty’).  
The duties apply to: 
· admissions; 
· exclusions; 
· education and associated services (a broad term covering the whole life of the school). 
 
Schools are also required to develop plans (accessibility plans) to improve access for disabled pupils by: 
· increasing access to the curriculum; 
· improvements to the physical environment of the school to increase access; 
· making written information accessible to pupils in a range of different ways. 
 
For schools, the reasonable adjustments duty in Part 4 of the DDA does not include: 
· the provision of auxiliary aids and services: this provision is made through the SEN duties; 
· physical alterations to buildings: these are made through the planning duties. 
 
Accountability: 
· Estyn inspects the quality of education provided for all pupils in Wales; 
· Estyn inspects whether the school has taken reasonable action to ensure that disabled pupils do not suffer from less favourable treatment, 
including to what extent the school has taken steps to eliminate discrimination. 
 



 4

When a parent considers that their disabled child may have been discriminated against, they can make a claim of disability discrimination. 
Most claims are made to the SEN and Disability Tribunal for Wales. 
 
B 
SCHOOLS’ duties in relation to Employment 
Part 2 of the DDA says that it is unlawful for employers to discriminate against disabled employees and disabled people who apply for a job. It 
is discrimination if an employer: 
 
· treats a disabled employee or applicant less favourably than another on the ground of the disabled person’s disability (direct discrimination). 
Direct discrimination cannot be justified; 
· fails to take reasonable steps to avoid placing a disabled employee or applicant at a substantial disadvantage (the ‘reasonable adjustments 
duty’). There is no justification for failing to make a reasonable adjustment; 
· treats a disabled employee or applicant less favourably than another for a reason related to their disability and without justification 
(‘disability-related discrimination’). 
 
The duties apply to: 
· recruitment, selection and interview procedures; 
· terms and conditions of employment; 
· induction, opportunities for promotion and transfer, training, professional development and other benefits; 
· termination of employment. 
 
The duties apply to disabled employees and disabled people who apply for a job: 
· teaching and non teaching; 
· full-time and part-time; 
· permanent and temporary or casual staff; 
· contract staff, for example contract cleaners and agency supply teachers 
 
The reasonable adjustments duty in Part 2 of the DDA includes: 
· making changes to an employee’s duties, working hours or place of work; 
· the provision of auxiliary aids and services; 
· physical alterations to buildings. 
 
When a disabled person considers that they have been discriminated against they should first seek to resolve the dispute within the workplace, 
wherever possible. A claim of discrimination is made by application to an employment tribunal. 
 
The DRC Code of Practice: Employment and Occupation provides detailed information including examples to illustrate the provisions of Part 
2, measures that employers would sensibly take to prevent discrimination in the workplace and how employers can plan to avoid discrimination 
in the future. 
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The following table provides some examples of adjustments that might be made for a disabled employee. It is important not to make 
assumptions and to ask the member of staff what adjustments they need to be made for them: 
Altering working hours.  For example: allowing an employee who becomes disabled to work part-time or to job share; making reasonable 
adjustments to the timetable; implementing a phased return after a period of absence for treatment of rehabilitation; 
Changing the person’s place of work. 
For example: ensuring that a teacher with mobility difficulties which prevents him from using the stairs can hold all his lessons in classrooms 
on the ground floor; 
Allowing absences during working hours for rehabilitation, assessment or treatment. 
For example: allowing a disabled employee time off during work to receive physiotherapy or other treatment; 
 Examining the duties allocated to a disabled member of staff to see where additional support may be required. For example: allocating a 
personal assistant to help in preparing classroom materials; providing cover for a teacher who needs toilet breaks or breaks to take medication; 
Supplying additional training. For example: training in the use of particular pieces of equipment unique to the disabled person; re-training a 
teacher in a new subject area, so that they can continue teaching; 
Acquiring or making changes to equipment. 
For example: providing an induction loop in the school hall and other assembly areas, providing magnifying facilities, a pager that vibrates, a 
visible fire alarm system, or an adapted telephone; 
Providing a reader or signer. For example: reading information to a visually impaired person at particular times of the day; 
Altering premises. For example: widening a doorway; providing a ramp, stair-climbing chair, or non-slip flooring; moving classroom or 
corridor furniture; altering lighting; providing parking spaces for disabled drivers or providing a quiet room; 
Transferring the person to fill an existing vacancy. For example: if a teacher becomes disabled and there is no reasonable adjustment that can 
enable them to continue in their current post, they might be considered for another suitable post. 
 
The Access to Work scheme offers advice, guidance and resources to support the employment of disabled people. In addition schools may want 
to investigate the employer’s disability ‘two ticks’ scheme, which promotes good practice in the employment of disabled people.  (See section on 
Access to Work) 
 
C  
SCHOOLS’ Duties in relation to the Provision of Goods, Facilities and Services 
Part 3 of the DDA says that it is unlawful for service providers to discriminate against disabled people. A service provider discriminates if: 
 
· it treats a disabled person less favourably for a reason relating to that person’s disability and without justification (the ‘less favourable 
treatment duty’); · it fails to make reasonable adjustments for a disabled person and without justification ( the ‘ reasonable adjustments duty’). 
 
The less favourable treatment duty covers: 
 
· refusing to provide a service to a disabled person which is provided to other members of the public; 
· providing a disabled person with a lower standard of service; and 
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· providing a service on less favourable terms to a disabled person.  
 
The reasonable adjustments duty applies to: 
 
· any practice, policy or procedure that makes it impossible or unreasonably difficult for a disabled person to make use of a service; 
· the provision of auxiliary aids and services that would enable or facilitate the use of a service by a disabled person; 
· physical features.  
 
Reasonable adjustments to physical features might include: 
· removal or alteration; 
· providing a reasonable means of avoiding the feature; 
· making the services available by a reasonable alternative means. 
 
Reasonable adjustments made to avoid a physical feature, or to provide a service by a reasonable alternative means, should take into account 
whether the provision of the service in this way significantly offends the dignity of disabled people and the extent to which it causes them 
inconvenience or anxiety.  
The reasonable adjustments duty is owed to disabled people in general. It is an anticipatory duty. In determining what is reasonable, factors 
such as the cost of the adjustment, its practicability and the extent of the service provider’s financial and other resources may be taken into 
account. The reasonable adjustments duty does not require service providers to do anything that fundamentally alters the nature of the service 
provided.  
It is also unlawful for a provider of services to subject a disabled person to harassment if that person is using that service or has requested that 
service.   
Part 3 applies to schools where they provide services to parents and carers and to the wider public; for instance, a meeting between teachers 
and parents, a meeting of the governing body itself or the use of the school buildings by a community group. 
 
A claim of discrimination is heard in the County Court. 
 
More detail on the Part 3 duties, and guidance on their interpretation, can be found in the Code of Practice issued by the DRC. 
 
The following table provides some examples of adjustments that might be made for a disabled person, carer, governor or other person using the 
school.  
Altering policies, practices and procedures. 
For example: providing a front row seat at the school play for a parent who lip reads; allowing guide dogs into school so that a visually 
impaired governor can visit and attend meetings at the school; adjusting the school’s ‘no buggies’ policy where a buggy is used for a disabled 
child; adjusting the complaints policy so that a disabled parent can make a complaint verbally instead of in writing; 
Auxiliary aids and service. 
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For example, producing a termly newsletter in large print, in Braille, on an audio cassette, or on a CD-ROM, for a visually impaired parent, in 
plain language or using illustrations for a parent with a learning difficulty; providing a sign language interpreter for a deaf parent attending a 
parent’s evening; providing a portable ramp up a step o that a governor with a mobility impairment can access the headteacher’s room; 
Removing or altering physical features. 
For example, where a school hall is used for plays and other events, installing a loop system and improving the acoustics for hearing impaired 
parents and grandparents; providing parking spaces for disabled  people, including a disabled parent taking a child to and from school; 
installing a platform lift to enable disabled people to access community provision on a mezzanine floor; 
Reasonable alternative method. 
For example, where parent teacher meetings are normally held in the school hall on the first floor, meeting with a disabled parent in a 
downstairs room or moving the meeting to the gym which is an accessible room on the ground floor 
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ACCESS TO WORK 

 
Access to Work is a scheme which is designed to help employers and disabled employees, or potential employees, find solutions to practical 
obstacles that prevent disabled people making the most of employment opportunities. 
 
There are several ways in which to Access to Work can help. For example, it can help pay for: 
 
· communication support, for a deaf or hearing impaired person who may need support at an interview; 
· a reader at work, for a blind or visually impaired person; 
· special equipment ( or alterations to existing equipment) to suit particular work needs arising from a disability 
· help with additional costs of travel to work for people who are unable to use public transport. 
Access to Work can also pay for a support worker, if a disabled person needs practical help either at work or getting to work. 
 
The type of support on offer might include: 
 
· someone to read to a person with a visual impairment; 
· someone to support communication for a person with a hearing impairment; or  
· a specialist coach for a person with learning difficulties 
 
Access to Work does not replace the normal responsibilities of the employer to implement Health and Safety Regulations or replace the 
responsibilities required by the Disability Discrimination Act. 
 
An employer or a disabled employee or potential employee can find out more by: 
 
· contacting their Local Disability Employment Adviser (DEA) through their nearest Jobcentre Plus Office. The DEA will put you in touch with 
an Access to Work Adviser who will discuss your particular circumstances with you; 
· looking on the Jobcentre Plus website: www.jobcentreplus.gov.uk  
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The Definition of Disability 

 
The DDA defines a disabled person as someone who has: 
 
· ‘a physical or mental impairment which has a substantial and long-term adverse effect on his or her ability to carry out normal day-to-day 
activities’.  
Definitions of the terms: 
· ‘physical impairment’ includes sensory impairments; 
· ‘mental impairment’ includes learning difficulties and an impairment resulting from or consisting of a mental illness; 
· ‘substantial’ means ‘more than minor or trivial’; and 
· ‘ long term, is defined as 12 months or more. 
 
The definition includes a wide range of impairments, including hidden impairments such as dyslexia, autism, speech and language impairments 
and Attention Deficit Hyperactivity Disorder (ADHD). These are all likely to amount to a disability, but only if the effect on the person’s ability 
to carry out normal day-to-day activities is substantial and long-term, as defined above. 
 
The effect on normal day-to-day activities is on one or more of the following: 
· mobility; 
· manual dexterity; 
· physical co-ordination; 
· continence; 
· ability to lift, carry or otherwise move everyday objects; 
· speech, hearing or eyesight; 
· memory or ability to concentrate, learn or understand; 
· perception of risk of physical danger. 
 
Some people are automatically covered by the definition: those with cancer, multiple sclerosis, HIV infection or a severe disfigurement. There 
are several provisions for people with progressive or recurring conditions. 
 
The definition covers a much larger group of people than is commonly thought. A report from the Cabinet Office suggests that about 772,000 
children in the UK are disabled, equivalent to 7 per cent of all children and about 11 million adults, equivalent to 24 per cent of all adults. 
The 2001 Census has 20% of the general population of Powys as disabled. 
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YSGOL UWCHRADD Y DRENEWYDD 
NEWTOWN HIGH SCHOOL 

 
DISABILITY EQUALITY SCHEME ACTION PLAN 

 
 
Introduction 
A 

1. Purpose 
• Legal requirement under the DDA 2005 
• School is signed up to making changes to promote equal opportunities and tackling disability discrimination. 
• “We all want to live in communities where we can participate fully and equally.  We all want our children to do well at school, we all want to 

be able to use services……. And to be included.  Many indicators show us that for disabled people this hasn’t yet happened and there 
remains considerable work to be done to get to that point.” 

Therefore the purpose of the scheme is to eliminate inequalities for disabled people. 
 
 

 
2. School’s Commitment 
“Do the Duty” refers to the importance of “positively promoting disability equality in everything the school does.”  “…..it’s about including 
equality for disabled people into the culture……. in practical and demonstrated ways.”  This means including disabled people and disability 
equality into everything from the outset….” 
Work done to date includes: 
School’s Equal Opportunities policy 
SEN and Inclusion Policies relating to disability equality 
Commitments made in SENDA 2001 and in the Access Plan documentation  

 
Disability equality  means taking a social model approach to address all the environmental, attitudinal and organisational barriers in the school 
to enable the disabled child to learn, achieve and fully participate in the life of the school.  The principles underpinning the social model 
approach we use are; • It is based on a human rights perspective 

• It involves seeing disability as an “equalities” and not a “special needs” issue 
• It is about addressing institutional rather than individual change 
• It is about working alongside disabled children and young people 
• It must involve having disabled people as colleagues and equal partners in planning 
• It means meeting all access needs as a right 
• Disabled children and young people must have choice and control 
• It means removing any attitudinal, physical or organisational barriers in school that prevent the child from being included and 
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3. Who is covered by the DDA 2005 and therefore the DES 

 
DEFINITION 
Section 1 of the act defines a disabled child or adult as: “someone who has a physical or mental impairment which has an effect on his or her 
ability to carry out normal day-to-day activities.”  
 
People with: 
A physical impairment 
A visual impairment 
A hearing impairment 
A learning difficulty 
A specific learning difficulty (e.g. dyslexia) 
Mental health issues; behavioural, emotional and social difficulties (BESD) if it has a medical basis e.g. ADHD, ASD 
People who are Deaf BSL users 
People with long term health conditions* 
People with a medical condition in remission e.g. cancer 
People with a mental health condition who do not need help to access the school curriculum 
 
The Act also covers people with medical conditions from the point of diagnosis for example diabetes, multiple sclerosis and people living with 
HIV and cancer. 
 
DEFINITION: EFFECT 
The effect must be 
Substantial (that is more than minor or trivial) 
Long-term (that has lasted or is likely to last for at least a year) 
Adverse 
DEFINITION: DAY-TO-DAY 
Mobility 
Manual dexterity 
Physical coordination 
Continence 
Ability to lift, carry or otherwise move every day objects 
Speech 
Hearing or eyesight 
Memory or ability to concentrate, learn or understand 
Perception of the risk of physical danger 
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Who is responsible for the DES and how they will ensure the Scheme is effective, including reference to contractors? 

 
The GB is responsible but will delegate the day-to-day implementation of the DES to the Headteacher. 
 

Responsibilities 
• Governors will now be covered by “reasonable adjustments” 
• Local authorities and schools must provide a framework to consolidate educational provision for disabled children 
• Local authorities and schools must help widen participation in further and higher education 
• Schools must create an emphasis on equality for disabled pupils 
• There is an imperative for schools and the local authority to implement the planning duties of SENDA 2001 e.g. access Plans 
• Schools and the local authority must ensure effective transition of disabled pupils in choosing routes of education 
• The Local Authority and schools must take actions to lead to an increase in the representation of disabled teachers and their retention 
• Schools should take actions to help avoid claims of unfair discrimination 

 
Generally responsible bodies are not those working in schools on a day to day basis.  “Responsible bodies” will need to take steps to ensure that 
all employees and those working with the school’s authority: 

• Can support the responsible body in meeting their duties to disabled pupils; and 
• Do not act in a way as to render the responsible body liable to a claim of discrimination 
• Where the school has a contract with someone to provide a service at the school, the responsible body will need to ensure that the service 

is provided with due regard to the duties of the act. 
 
The effectiveness of the scheme will be monitored  termly by the Steering Group using stats re inclusion/exclusion/NTU achievement/quality 
assurance procedures. 

 
 
B 
Involving Disabled People 
How disabled children, young people and adults have been involved in writing the Disability Equality Scheme and the Resources needed. 
Involvement requires us to gather disabled children, young people and adults’ views right from the start and use these to start designing a 
policy or reorganising a service/practice. 
The following groups of disabled people are involved: 
Disabled pupils at the school 
Disabled members of staff 
Disabled governors 
Other disabled adults who use the school 
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May wish to invite : 
Cedewain 
Disability Powys 
Voluntary sector organisations 
Young Peoples’ services disabled young people 
Existing partnerships where disabled people or disabled people’s organisations may be involved 
 
Initial and subsequent meetings to discuss. 
Questionnaires on quality assurance 
 
C 
Gathering Information 
The DES must detail the school’s arrangements for gathering information on: 

• the recruitment, development and retention of disabled staff including members of the GB 
• educational opportunities available to and achievements of disabled pupils and students 

 
What data?  
Different impairment groups should be considered re: 

• Applications, satisfaction levels -  CHN 
• Number of disabled Governors and disabled adults involved with the school - CHN 
• The prevention, recording and follow up of disablist bullying - HS 
• Curriculum development to counteract stereotypes of disabled people - ON 
• Participation of disabled children and young people in extra-curricular activity - WN 
• How disables people feel about the school - HS 
• The accessibility of information provided to disabled pupils, parents/carers and staff - WN 
• Representation of disabled pupils in sanctions and exclusions – HS, CRS 

 
How?  
The GB should be proactive in seeking out information relating to disability.  If the GB is not, the GB may not be able to claim lack of 
knowledge about a pupil’s disability. 
 

• As above in section What Data? 
• DES must detail the school’s arrangements for gathering information on the recruitment, development and retention of disabled staff 
• Disabled parents/carers and adults – need to ask for information – questionnaire. 
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Sharing information and confidentiality  
 
It is crucial that schools have accurate data on disabled children 
 
How data will be gathered on disabled pupils 
Pupil information data 
List of educational opportunities available to and achievements of disabled pupils and students – ON, HS, LCs see p.11 
Types of data: 
Satisfaction levels of disabled parents/carers or parents of disabled children with the school and their levels of participation – HS, LCs 
The prevention, recording and follow up of disablist bullying - HS 
Curriculum development to counteract stereotypes of disabled people - ON 
How disabled children feel about the school and the decision making processes that affect them - HS 
Participation of disabled children and young people in extracurricular activities - WN 
The accessibility of information provided to disabled pupils, parents/carers and staff 
Representation of disabled pupils in sanctions and exclusions – HS, C. Rees 
 
Different impairment groups should be considered as disabled people should not be looked at as an homogenous group. 
Include question on access needs and information needs 
 
 
Gathering information on disabled staff and governors 
Different impairment groups should be considered as disabled people should not be looked at as an homogenous group. 
 

• Staff – use county documentation 
• Recruitment, retention, training, appraisals, performance assessments, promotion and patterns of employees leaving of disabled staff – 

CHS, WN 
• Applications, short listing and recruitment, training opportunities and retention of disabled staff - CHN 
• Number of disabled governors and disabled adults involved with the school – CHN, Beth Groves 
• The accessibility of information provided to disabled pupils, parents/carers and staff – within the Data protection law 
• Satisfaction levels of disabled parents/carers or parents of disabled children with the school and their levels of participation – HS, LCs 
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Section on gathering information on disabled parents/carers and other disabled adults 
Different impairment groups should be considered as disabled people should not be looked at as an homogenous group. 
 
Use county documentation 
Include question on access needs and information needs eg type. ARD 
The accessibility of information provided to disabled pupils, parents/carers and staff – as per Data protection law 
Satisfaction levels of disabled parents/carers or parents of disabled children with the school and their levels of participation – HS, LCs 
Parents/carers – newsletters  
County form annually to parents/carers  
 
 
 
Section on sharing information and confidentiality 
Parents and pupils who believe the school will handle sensitively any information about a disability are more likely to agree to share 
information. If a disabled person has informed part of an organisation that he/she is disabled, it is then legally binding for that organisation to ensure the 
disabled person is not discriminated against and that reasonable adjustments are explored. 
A request for confidentiality may limit what the GB may be able to do by way of making reasonable adjustments. 
It is important that pupils etc are made aware of the consequences of any request for complete confidentiality from other school staff.  
H&S implications of confidentiality also need to be discussed. 
If schools are allowed to share information, they are able to plan positively to maximise pupil’s progress and personal support in the school. 
 
 
D 
Using the data gathered 
 
Section outlining the data currently held on disabled pupils’ achievement and analysis of what the data means 
 
The DDA requires schools to gather and analyse evidence to inform action. 
Need to look at: 
Educational attainment (individually and by group)    NTU Analysis 
Progress and value added 
Attendance and participation  - Attendance Officer 
Employment statistics -  CHN 
Barriers disabled children and adults face - HS 
 
To reduce the gap in achievement and attainment between abled and non-disabled people and reaching a % reflecting our local community. 
 Analyse exclusion/reward figures  
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Figure for Powys is 20% of whom 6% are wheelchair users 
 
Positive Action 
The following areas are ways of improving the representation of disabled staff: 
Governors are encouraged to attend information sessions on the employment of disabled people to ensure there is a commitment to employing 
more disabled staff and the practical knowledge to support staff in school. 
Encouraging Governors and staff to develop good practice e.g. distribute or refer staff to the council’s code of practice on disability 
Ensure staff are aware of Access to Work 
Allocating time in staff meetings to identify what barriers to employing disabled staff are and identify solutions 
Review our flexible working arrangements 
Develop positive action work experience placements at our school for disabled pupils  
Identify positive images of disabled people working in schools 
State that the school is committed to equal opportunities  
Put systems in place to ensure the retention of newly disabled staff 
Set targets and actions to increase the representation of disabled staff, adults and governors involved in the school 
 
Analysis of the data and what it means 
 
Section outlining the data currently held on disabled pupils’ attendance and analysis of what the data means 
 
Need to monitor attendance of disabled pupils and establish whether disabled pupils are less likely to attend than non-disabled pupils and for 
what reasons. 
HS, MW, FB 
Issues to consider and include are: 
Is the non-attendance related to the young person’s impairment? 
Are there ways to create a more accessible environment to reduce impairment related leave? 
Can any other agency help the family to increase attendance? 
Set targets and actions to reduce the gap in attendance. 
 
 
Section outlining the data currently held on disabled pupils’ and parents/carers’ participation and analysis of what the data means 
 
Need to monitor the involvement of disabled pupils in out of school activities, extra curricular activities and to ensure disabled parents/carers 
are fully involved in the life of the school. 

• Are there any specific barriers to increased participation i.e. school transport, availability of support staff? 
• Are extended school arrangements and opportunities accessible to disabled pupils? 
• Are disabled pupils and their families fully informed of out of school activities and the access arrangements for these activities? 
• Does the school have adequate information on how to ensure access to extra curricular activities? E.g. school access fund, how to hire an 
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accessible bus etc? 
• Do disabled parents/carers participate in parents’/carers’ evenings and other events concerning supporting their child’s learning? – 

Contact parents/carers who do not attend, asking if there are any additional access needs which would enable parents/carers to engage – 
AF, LH, SB, AB, HS 

• Set targets and actions to reduce the gap in participation – actions as outlined, target = proportion as per % in local community 
 
 
Section outlining the data currently held on disabled pupils’ sanctions and exclusions and analysis of what the data means 
HS, CR 
 
Schools need to monitor exclusion and sanction levels for disabled pupils. 

• What percentage of fixed term and permanently excluded pupils are of disabled pupils? 
• Are disabled pupils more likely to be excluded/sanctioned than their peers? 
• Consider whether the young person may be disengaged due to bullying/harassment on account of their impairment 
• Consider recruiting disabled mentors/buddies/coaches who may help the young people to engage better with the school 
• Set targets and actions to reduce the gap in exclusions and monitor regularly for impact 

 
 
Section outlining the data currently held on disabled staff and analysis of what the data means 
 

• Need to include the school’s arrangements for gathering information on the recruitment, development and retention of disabled staff.  
• The school needs to use the information gathered to develop a thorough understanding of the school’s current performance in relation to 

employing disabled people and identify the areas for improvement. 
• The school’s DES should include actions to increase the numbers of disabled staff if they are under-represented compared with the local 

population. 
• Positive action in relation to increasing the number of disabled people in schools needs to be promoted 
• Governors to be encouraged to attend information sessions 
• Encourage GB and staff to develop good practice e.g. refer staff to council’s code of practice on disability 
• Ensure GB and staff are aware of Access to Work – seep.24 
• Consider allocating time in staff meetings to identify what barriers to employing disabled staff are and identify solutions 
• Arrange work experience placements for ITT and LSA trainees 
• Identify positive images of disabled people working in schools and display these in school literature 
• In job adverts, state he school is committed to equal opportunities, that the school is accessible and that the school will ensure Access to 

Work arrangements will be swiftly organised 
• Set targets and actions to increase the representation of disabled staff, adults and governors at the school 
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E  
Arrangements for Undertaking Disability Equality Im pact Assessment  
 
Section outlining the school’s Disability Equality Impact Process 
Plan to review our policies and practices to ensure they do not discriminate against disabled pupils or future disabled students and that 
arrangements are in place for making reasonable adjustments. 
Part of Self evaluation KQ4 
 
The Impact Assessment will ensure that: 

• The school’s activities do not inadvertently disadvantage disabled children who are being taught in the school, disabled adults employed 
at the school or any other disabled service users connected with the school 

• Opportunities to promote equality of opportunity are identified 
 
The Process for undertaking the DE Impact Assessment 
The following steps will be a good starting point as there is no specific method of doing this: 
Map out the school’s: 

• Education provision - ON 
• Provision of associated services to pupils e.g. pastoral care and support - HS 
• Employment - CHN 
• Service Delivery - CHN 
 

Identify all the policies and practices that fall within those functions.  Some examples would be: 
• The curriculum - ON 
• Sick leave for staff - ON 
• Health and safety for visitors - CHN 
• Training – WN 

 
Assess the impact and include in our Action Plan the steps we are going to take to remedy any adverse impact and better promote equality of 
 
F 
Monitoring and Reviewing the DES 
 
The DES must include arrangements for monitoring and reviewing the Scheme, including arrangements for building on the current Scheme for 
the next Scheme 2009-12. 
Must be reviewed annually 
 
Need to: 
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• Establish an Inclusion Steering Group to develop and review the progress of the DES 
• Consider how to engage other disabled people to review the scheme annually 
• Ensure the targets and actions in the action plan are measurable so that progress can be reported annually 
• Ensure key targets are included in the SIP and monitored through annual monitoring and reporting cycle 
• Allocate resources to produce a DES annual report which is accessible, relevant and interesting to disabled pupils, parents/carers, staff 

and other interested parties 
• Consider what is achievable by 2009 with work remaining to be undertaken in the DES for 2009-2012 

 
 
 
Implementing the General Duty 
As well as covering the specific duties to improve disabled pupils’ attainment and improve the representation of disabled staff, the DES must 
also include arrangements to implement the general duty to: 

• Eliminate unlawful disability discrimination 
• Eliminate disability related harassment of disabled children and adults 
• Promote equality of opportunity for disabled children and adults 
• Take steps to take account of disabled children and adults 
• Promote positive attitudes towards disabled children and adults 
• Encourage participation by disabled people in public life 

 
 
Who does the Act cover? 
People with: 
A physical impairment 
A visual impairment 
A hearing impairment 
A learning difficulty 
A specific learning difficulty (e.g. dyslexia) 
Mental health issues; behavioural, emotional and social difficulties (BESD) if it has a medical basis e.g. ADHD, ASD 
People who are Deaf BSL users 
People with long term health conditions* 
 
The Act also covers people with medical conditions from the point of diagnosis for example diabetes, multiple sclerosis and people living with 
HIV and cancer. 
 
NB The Disability Rights Commission have advised that children and young people with ADHD and ASD are covered by the Act. 
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DISABILITY EQUALITY SCHEME ACTION PLAN 
 

Action Needed Responsibility of Timescale Resources Success Criteria MER Comments 
Establish Inclusion 
Steering Group to 

drive and review the 
DES 

GB/JP April 2007 MT Group in place Annual Cycle  

Raise awareness of 
the need for the 

DES with all 
relevant parties 

GB/JP September 2008 MT Awareness raised Annual Cycle  

Develop methods of 
sharing information 

re disability 
(P17) 

GB/JP Summer 2008 MT Methods 
developed 

  

Identify where 
inequalities exist in 

achievement, 
participation, 
employment 

opportunities etc 

GB/JP 
LCs 

TLDs 
TLMs 

Summer 2008 
 on-going 

 

MT Inequalities 
identified 

Annual Cycle  

Identify where we  
already positively 

discriminate in 
favour of disabled 
adults and pupils 

 Summer 2008 MT Areas identified Annual Cycle  

Eliminate the above GB/JP 
LCs 

TLDs 
TLMs 

On-going MT Eliminated   

Monitor current 
school policies for 
sections relating to 
disability equality 

Policy writers Summer 2008 
On-going 

MT Policies 
monitored 

Annual Cycle  

Locate Access Plan 
2003 and update 

CH/JP July 2007 
Autumn Term 

2007 

MT Copy secured 
Updated 

  

Gathering GB/JP Summer 2008 MT Processes Addressed  
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information process 
to be established. 

esrablished 

Ways of improving 
information 

gathered to be 
included as 1 of the 
priorities for first 

year of DES (p14,16) 

GB/JP Summer 2008 MT  Addressed  

Identify disabled 
staff in school as per 
definition in the Act 

JP Summer 2008 MT Use county 
documentation 

Annual cycle  

Identify disabled 
pupils in school as 

per definition in the 
Act 

HS September 2008 MT Use county 
documentation 

Annual cycle  

Identify disabled 
parents/carers as 

per definition in the 

JP Summer 2008 MT Use county 
documentation 

Annual cycle  

Identify disabled 
members of the GB 
as per definition in 

the Act 

CH Summer 2008 MT Use county 
documentation 

Annual cycle  

Establish % of 
disabled in 
community 

GB/JP April 2008 MT % established Annual cycle  

Write the DES Working Group Spring 2008 MT DES in place Annual cycle  
Draft a statutory 

statement as to how 
disabled children, 
young people and 
adults have been 

involved in writing 
the DES. 

Working Group Summer 2008 MT Statement drafted   

Investigate the 
BARE programme 

or similar 
(p20) 

KV April 2008 MT Adopted if 
relevant 

  

Review the ON April 2008 MT Curriculum Annual Cycle  
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curriculum in all 
to ensure disability 

issues are 
addressed 

reviewed 

Investigate training 
courses on disability 

equality 

WN April 2008 MT Training 
identified and 
undertaken 

Training Plan  

Track and identify 
difference in 
achievement 

between disabled 
and abled pupils 

LCs 
TLDs 
TLMs 

Summer 2008 
On going 

MT  Annual cycle  

Set targets and 
actions to reduce 

the gap in 
achievement 

between disabled 

JP 
WN 
LCs 

TLDs 
TLMs 

Summer 2008 
September 2008 

MT Targets set Annual cycle  

Introduce tracking 
of school activities 

(p22) 

ON 
HS 

Providers 

Summer 2008 MT Tracking in place Annual cycle  

Analyse school 
exclusion figures re 
able/disabled pupils 

HS Weekly MT Analysis done Annual cycle  

Analyse school 
behaviour statistics 
re abled/disabled 

HS Weekly MT Analysis done Annual cycle  

Include 
arrangements to 

eliminate disability 
related harassment 
of disabled children 

HS Summer 2008 MT Arrangements 
included 

Annual cycle  

Include 
arrangements to 

encourage 
participation by 

disabled people in 

 Summer 2008 MT Arrangements 
included 

Annual cycle  

Address following 
areas in DES: low 

 Summer 2008 MT Areas addressed Annual cycle  
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self-esteem, lack of 
role models, higher 
aspirations of and 
pupils, visibility, 

young carers, 
violence against 
disabled adults, 

possibility of 
becoming 

disabled/experienci
disability 

Take action to 
increase % of 

disabled to reflect 
local population – 

targets over 3 years 

GB/JP 2007 
 2008 
2009 

MT Targets achieved Annual cycle  

Review policies and 
practices to ensure 

they do not 
discriminate against 

disabled 
(p26) 

Policy writers 2007/2008 
2008/09 

MT Policies reviewed Annual cycle  

Disability Equality 
Impact Assessment 

GB/JP Annually 
2007 
2008 
2009 

MT Impact assessed Annual cycle  

Reasonable 
adjustment 

arrangements 
identified 

(App1 p. 30) 

GB/JP  MT RA identified Annual cycle  

Review the DES 
annually 

GB/JP Annually 
2007 
2008 
2009 

MT Review 
undertaken 

Annual cycle  

 


